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Vygotsky's sociocultural theory assumes that cognitive development, including language development, arises as a
result of social interactions. Unlike the psychological theories that view thinking and speaking as related but
mdependent processes, somocultural theory views speaking and thinking as tightly mterwoven Speakmg (and writing)
mediates thinking, which means that people can gain control over their mental processes as a consequence of
internalizing what others say to them and what they suy to others. This internalizing is thought to occur when an
individual interacts with an interlocutor within their zone of proximal development (ZPD)——that is, in a situation in
which the learner can perform at a higher level because of the support (scaffolding) offered by an interlocutor,

In some ways, this approach may appeér to restate some of the hypdtheses enuuuntered elsewhere in this chapter.
In fact, people sometimes wonder whether the ZPD is the same as Krashen's i +1. William Dunn and‘James Lantolf
(1998) addressed this question in a review article, arguing that it is not pnssible to‘compare the two concepts because
they depend on very different ideas about how development occurs. The ZPD is a metaphorical location or 'site’ in
which learners co-construct knowledge in collaboration with an interlocutor. In Krashen’s i +1, the input comes from |
outside the learner and the emphasis is on the cofnprehensibility of input that includes language structures that are just |
beyond the learner's current developmental level. The; emphasis in ZPD is on developmyent and how learners co-con-
struct knuwledge based on their interaction with their interlocutor or in private speech.

Vygotskyan theory has also been compared to the mteractlon hypotheS1s because of the interlocutor's role i in
helpmg learners understand and be understood. These two perspectlves differ in how cognitive processes lead to
learmng In the interaction hypothe51s the emphasis is on how interaction with other speakers serves as a source of
mput fo activate internal cognitive processes that result in learning, In Vygotsky‘s sociocultural theory and SLA
perspectives based on it, the emphasis is on how social interaction itself engages cognitive processes to construct

knowledge that is subsequently internalized.
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