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Communicative language teaching

Although it is not always ilmnediately apparent, evefything we do in the classroom is underpinned by beliefs ‘about the nature of
language, the nature of the learning proéess and the nature of the teaching act. These days it is generally accepted that language
is more than a set of grammatical rules, with attendant sets of vocabulary, to be memorized. It is a dynamic resource for creating
meaning. Learning is no longer seen simply as a process of habit formation. Learners and the cognitive processes they engage in
as they learn are seen as fundamentally imponant\ to the learning process. Additionally, in recent years, learning as a social
proceés is increasingly emphasized, and sociocultural theories are beginning to be drawn on in addition to (or even in preference

to) cognitive theories (see, for example, Lantolf 2000).

Another distinction that has existed in general philosophy and epistemology for many years is that between ‘*knowing that’ and
“‘knowing how’ (see, for example, Ryle 1949), that s, between knowing and being able to regurgitate sets of gramrriatical rules,
and being able to deploy this grammatical knowledge to communicate effectively. In the days of audiolingualism ‘knowing

that” was eschewed in favour of ‘knowing how’. However, now, the pursuit of both forms of knowledge are considered valid

goals of language pedagogy.

Nunan, David. 2004. Task-Based Language Teaching, pp.6-7. Canbridge University Press. {2 £ 3,



