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The research evidence suggests that there is good reason to believe that the notion of control over learning, on which the concept of
autonomy is based, is one that can be validated through observation of the normal process of language learning. In a wide variety of
learning situations, learners initiate and manage their own learning, set their own priorities and agendas and attempt to control

psychological factors that influence their leaming.

This is not to say that these learners are necessarily autonomous, however, as the research also shows that leamners’ independent efforts
to control their learmng are often episodic and ineffective. Autonomy implies not only that learners attempt to take control of their own
learning from time to time, but that they possess the capacity to do so systematically. Similarly, fostering autonomy does not imply that
we simply leave leamers to their own devices, but that we actively encourage and assist them to take control of their learning in ways that

will be effective in terms of goals that they have determined for themselves.

Benson, Phil. 2001. Teaching and Researching Autonomy in Language Learning. p.75. Longman. (2 k3,



