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TBLT proposes that the primary unit for both designing a language programme and for planning individual
lessons should be a ‘task’. Various definitions of a ‘task’ have been provided, but most of these indicate that for a
language-teaching activity to be a ‘task’ it must satisfy the following criteria:

1. The primary focus should be on ‘meaning’(by which is meant that learners should be mainly concerned
with processing the semantic and pragmatic meaning of utterancesi

2. There should be some kind of ‘gap’ (i.e. a heed to convey information, to express an opinion or to infer

meaning).

3. Leamers should largely have to rely on their own resources (linguistic and non-linguistic) in order ‘to

complete the activity.

4. There is a clearly defined outcome other than the use of language (i.e. the language serves as the means for

achieving the outcome, not as an end in its own right). |

On the basis of such criteria, a distinction can be made between a ‘task’ and ‘a situational grammar exercise’.
Whereas the latter may satisfy criteria (2) and (3), it does not satisfy (1), as the learners know that the main purpose of
the activity is to practice correct language rather than to process messages for meaning, nor does it satisfy (4), as the
outcome is simply the use of correct language. In making this distinction, however, I do not wish to suggest that
situational grammar exercises are of no pedagogic value; I simply want to make the distinction clear.

Tasks can be ‘unfocused’ or “focused’. Unfocused tasks are tasks designed to provide learners with opportunities
for using language in general communicatively. Focused tasks are tasks designed to provide opportunities for
communicating using some specific linguistic feature (typically a grammatical structure). However, focused tasks
must still satisfy the four criteria stated above. For this reason the target linguistic feature of a focused task is ‘hidden’
(i.e. learners are not told explicitly what. the feature is). Thus, a focused task can still be distinguished from a
‘situational grammar exercise’, as in the latter learners are made aware of what feature they are supposed to be
producing. In ofher words, learners are expected to orient differently to a focused task and a situational grammar
exercise. Again, I do not wish to suggest that focused tasks are of greater pedagogic value than situational grammar

exercise.

| Ellis, Rod. 2009 ““Task-based language teaching: Sorting out the misunderstandings.” nfernational journal of applied linguistics No. 19, Vol.3, pp.
223224255, '



